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WHOLE EDUCATION 
Read John 8:31-45 
Praise God for our many rich opportunities through which my own education, ' and yours 
continues. 
Compliments on the Student-Faculty-Trustee Conference and the manner in which it 
was conducted. 
I felt we communicated. Which reminds me of the story I used to illustrate the surprising 
difficulty in communication, the one about the psychiatrist- - -
and I didn't know until last week that it has a perfect setting in the play you did so well, The 
Potting Shed. 
Another fine experience was last night. I am humbled to stand as a speaker on this 
platform following last night's reading and speaking talent. Too bad so few enjoyed it. There 
was room to spare here. 
And another rich experience. To receive a letter about you like this one. Read (1) 
But - now Jet me warn you against some dangers, tendencies that can erode the quality 
and meaning of education. (Perhaps this is more important today than it would be to give one 
of my usual talks on Biblical theology, which, along with phi losophy, is my first love. But 
somehow, today I think this is more important. ) 
First, the danger of undue emphasis on science and technology. The world says this 
is necessary if we are to survive. But what if it is at the expense of the humanities, the arts 
and religion? We have opened a beautiful new science bui Iding, and we have had many 
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expressions of admiration and appreciation. And no one is prouder of it and happier about 
it1han I am. But let us not contribute to the world IS ailment in this imbalance of emphasis. 
It is expressed in so many ways. It was easy to get a federal grant toward the science bui Iding, 
but the only part of the liberal arts bui Iding that qualified for simi lar assistance is the language 
laboratory. I have found that, if we were building a medical school or a collegiate nursing 
program, I cou Id find financial resources aplenty. I refer not only to the National Science 
Foundation and the National Instit~s of Health, but to the general public. What does this 
say to us? It says that there is plenty of interest in, and support for, programs that promise 
care and repair of the physical body, as if it is to be taken for granted that the ultimate good 
is to ease pain and prolong physical life. Who said so? Jesus didnlt. He put physical and 
spiritual concerns together in the welfare of the whole person. (Read Matthew 9:2-7) 
Is it really better to live ten, twenty, thirty years longer - - unless we also live better? 
I, too, love life, and I want to live. 11m for science and medicine and nursing care. But 11m 
for more! These alone are not enough, and if these are all we have, we shall soon be in a 
world in which we do not have even these! 
A second danger is in the rapidly growing impersonalism of higher education. A friend 
told me recently of riding next to a girl student who was going home for the week-end from 
one of our large universities. In conversation he asked about her program. She was taking four 
courses. He inquired about her teachers. She said, "I have three graduate students and a TV 
set. II On another occasion another student reported that he is in "a physics c lass of five hundred 
men, (read "2 II from book let " ). II 
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How easy it would be, through unplanned and uncontrolled growth, to move from a 
good college to a third-rate degree factory. 
My third and final concern this morning is the danger of missing the real, though more 
intangible point - the development of taste, of judgment, of sensitivity. Take, for example, 
the idea of freedom. We have made it a sacred cow without carefully defining it. We have 
debased its meaning beyond recognition. What does freedom mean? Does it mean freedom 
to break the other man's windshield, to slash his tires? Is it freedom to steal, to gossip, to 
destroy, to kill? Sheer freedom is sheer nonsense. Freedom is not something with which we 
start but something which we earn by discipline. This is good Biblical theology. "If you 
continue in my Word, then are you my disciples indeed; and you shall know the truth, and the 
truth shall make you free. II You have to know a great deal to be really free! Pardon the split 
infinitive, but I can communicate better that way. 
No, it is not enough to be free. It is a question of what you are free to do - - and what 
you are free not to do. As long as you are a slave to wrong habits, as long as you are in bondage 
to ignorance and immaturity, you are not really free. This is so important because man is a 
decision-making being. You cannot live an hour without making decisions - and these decisions 
determine your life's direction and your eternal destiny. What the college should provide is a 
climate, a fellowship in which these judgments will be, perhaps not perfect because perfection 
is not given to us mortals, but better than they wou Id be without the education. 
Albert North Whitehead had a favorite comment on this aspect of education. "Moral 
education is impossible apart from the habitual vision of greatness. II Elton Trueblood puts it 
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more simply. IIlf a student can emerge from a college without any sense of greatness, without 
anything to disturb the triviality and mediocrity of his life, - - - then the education of that 
person is fundamentally a fai lure. II I. close with an example of the long-range effect of 
this sensitivity. (Read No.3.) 
